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Introduction

Leigh Academy Cherry Orchard (LACO) is located in North West Kent in a diverse social, economic
and cultural area. It was the first school on the new Ebbsfleet Garden City Development which will
eventually comprise over 15,000 homes.

Students are therefore growing up in an increasingly multicultural society where they are subject to
various attitudes towards various groups and certain images portrayed in the media and online.

At Leigh Academy Cherry Orchard , as of September 2025, we have 35% of children with English as
an additional language and 58% of pupils are from ethnic groups other than White British.
Additionally, 17% of children from disadvantaged backgrounds (entitled to the Pupil Premium Grant)
and 14.7% of pupils with special education needs or disabilities (6.4% with EHCPs and 8.3% on SEN

support).

Equality Objectives

Our Equality Objectives reflect the school's priorities and draw upon available data and other
evidence. Careful analysis of this is undertaken in order to ensure that we are working to achieve
improved outcomes for different groups. These objectives link to our Academy Performance

Agreement (APA)
Objective How this will be achieved Evidence
1. To embed a e Identify opportunities in the curriculum to look at e Curriculum planning

culture of respect
for diversity and
actively challenge
stereotypes across
the school
community

other cultures/countries, study famous people from

ethnic minorities and with a variety of abilities and °

to celebrate diversity.

Use assembly times as an opportunity to °

celebrate festivals of a range of cultures and

countries.

Use global events like the World Cup, Olympics,

documents
Assembly timetables
and presentations
Instances of
prejudice-related
bullying are rare
(behaviour log on




Remembrance day, religious/cultural festivals as
an opportunity to explore other cultures.

IB curriculum is taught throughout the academy
with an emphasis on students being global
citizens, part of their local communities and the
wider global community.

Provide greater opportunities for pupil agency and
more chances for pupil action through real life,
current and relevant learning opportunities.

To further embed careers education into the
curriculum from an early age, introducing pupils to
a diverse range of jobs and role models that
challenge gender, race, and disability stereotypes.

Bromcom)

Students show genuine
understanding that other
people with their
differences can also be
right (pupil voice)

2. Ensure mental
wellbeing is
embedded as part
of a holistic
approach to
education so that
all children are
able to access
learning

Ensure PD curriculum focuses on both physical
and mental wellbeing for all and specifically
teaches lessons to support this

Ensure PD schemes of work (Jigsaw) and
assembly content are regularly adapted to reflect
current and topical issues both nationally and
internationally

Ensure our behaviour curriculum highlights the key
elements that need to be taught to ensure our
children can be happy and access their learning.
For example our zones of regulation.

Expand our internal ELSA support service with
further training for 5 teaching assistants so more
children have access to this support

Engage with external partners (School counsellor
and NHS Emotional Wellbeing) to lead 1:1, small
group and class interventions with boys or girls
that need further support with emotional or
wellbeing issues

Engage with external partners (school counsellor
and NHS Emotional Wellbeing) to lead parent
interventions and workshops to upskill them in
supporting their children emotional and mental
wellbeing

All staff access training and, as requested, 1:1
advice sessions from SLT and our external
partners to offer support for dealing with children’s
mental wellbeing issues

Co-curricular/cross curricular activities available
and accessible to all and encouraged where they
are considered to be helpful in boosting a child's
wellbeing or confidence.

Further develop our assessment and tracking of
our SEMH support to ensure support is impactful
for the pupils receiving it.

Improved attendance
data for children
accessing mental health
or wellbeing intervention
3x year report of
caseload and outcomes
from Place2Be in school
counsellor

Pupil voice and in
particular the work of the
pupil wellbeing team
PD/Jigsaw planning
documents

PD webpage on the
academy website
showcases the mental
health and wellbeing
curriculum and
interventions

3. Actively close
gaps in attainment,
particularly
between
disadvantaged and
non-disadvantaged

pupils

Tracking of different groups through in year
achievement data and outcomes of summative
assessments each term. This will be reviewed
through the regular modular reviews and next
steps agreed at pupil progress meetings.
Tracking of every child entitled to PPG against
interventions they are accessing or have accessed
Principals report to governors will feature an item
on PPG students and their progress compared to
all pupils

Trust management information pack features the
data of PPG pupils compared to that of all pupils

Gap between
achievement of
disadvantaged and non
disadvantaged pupils is
narrowing and below the
national data for this gap
by the end of KS2
(LENZ assessment data)
Attendance of
disadvantaged students
at after school
interventions is 100%




and tracks this against other trust academies
Plan and deliver interventions to address gaps in

learning as identified through ongoing assessment.

Develop and embed new CPD programme to
include implementation of StepLab platform and
coaching for all teachers and all staff training
sessions on Wednesday afternoons (beginning
January 2026)

Where applicable parents will be offered breakfast
and after school clubs at a reduced cost in order to
improve child’s punctuality or attendance.

with all those invited
attending regularly-
interventions registers
The gap in attendance
and persistent absence
data between
disadvantaged and non
disadvantaged pupils will
continue to narrow and
remain well below
national data (LENZ
tracker)

4. To ensure all
children with SEN
make at least good
progress based on
their starting
points when
joining LACO.

Leaders to improve use of quantitative and
qualitative data, collating our assessment data in a
more concise way to inform not only how
individuals are making progress but how groups of
pupils are closing the gap to their peers.
Monitoring to focus on adaptations across all
mainstream classrooms to ensure all children can
access learning and make at least good progress,
including those with SEN.

Tracking of different groups through in year
achievement data and outcomes of summative
assessments each term. This will be reviewed
through the regular modular reviews and next
steps agreed at pupil progress meetings.

Special access arrangements are put in place for
pupils with SEN as required so they are able to
fully engage with assessments

Advice and guidance sought from specialist
academies to support staff in managing needs of
those children in our SRP who have significant
levels of need that requires more specialist
interventions

A review of how the SRP provision is used,
including the entry and exit criteria and description
criteria for the different pathways children follow
(roots, trunk, branches etc)

Tighter mapping of the SRP curriculum pathways
to demonstrate how pupils’ learning is adapted
from mainstream expectations.

Auxiliary aids currently include: iPads, Chrome
books, writing slopes, special handwriting pens,
colour overlays, reading rulers, full copying and
enlarging facilities and any others as necessary
Provision/Personalised plans are evaluated and
amended 3x per year by class teachers and they
are supported in this by the SENCO through PPP
clinics

Progress against their PPP targets is tracked 3x
per year

Where necessary the SENCO will coordinate
external professional provision for individuals or
groups: Speech and Language Therapists,
Educational Psychologists, Occupational
Therapists, Sensory Support, Behaviour Support,
Specialist teachers, School Nurse, CAMHS, Team
Around the Child and Children In Need in
conjunction with Senior Designated Person for
safeguarding

Progress for children
with SEN will be at least
good according to their
starting points,
measured against age
expectations and more
finely measured against
their individual PPP
targets and outcomes
(for those with EHCPs)
Pupils with SEN are
engaged in learning and
enjoy school, as
evidenced through pupil
surveys and pupil voice
Pupils are able to
access statutory
assessments with
appropriate support and
arrangements to allow
them to achieve to their
full potential

At the end of KS2 pupils
are ready to access the
appropriate secondary
education and are
supported accessing the
appropriate provision
Pupils with SEN are
given appropriate
support with transition to
secondary school.




Advice, resources and support will also be sought
from our Trust specialist academies where we
significant SEN are identified

Training for all class based staff is given according
to needs identified of a particular cohort or
individual children, this might be in house
training/mentoring or external training

Work towards the Inclusion Quality Mark (IQM),
gathering the evidence required for each of the
eight elements by the use of working parties
across the school.

5. To improve the
identification of
and support for
young carers to
ensure they have
the same
educational and
social
opportunities as
their peers.

Identification: Train all staff to recognise the signs
of a young carer, such as lateness, tiredness,
incomplete homework, or a reluctance to
participate in extracurricular activities.
Designated Staff: Appoint a designated lead for
young carers who is a visible and trusted point of
contact for pupils, staff, and families.

Flexible Support: Implement flexible policies
around homework deadlines, absences, and
extracurricular activities to accommodate a young
carer's responsibilities.

Pastoral and Social Support: Establish a safe and
confidential space for young carers to get
emotional support and connect with their peers
(e.g., a young carers' club).

External Partnerships: Liaise with local young
carer services and charities to ensure
pupils/families are aware of and can access
support beyond the school.

Young carers register
Data from LENZ on
assessments and
attendance

SEMH data for young
carers (where
applicable)

Extra curricular data

Adhering to the requirements of the Equality Act (2010)

The Equality Act 2010 provides a single, consolidated source of discrimination law, covering all types of
unlawful discrimination in a simplified way.

Direct discrimination is treating someone with a protected characteristic less favourably than others. Indirect

discrimination, happens when something applies to everyone in the same way, but affects some people
unfairly: i.e. holding a club in a room only accessible via stairs.

In England and Wales the Act applies to all maintained and independent schools, including academies, and
maintained and non-maintained special schools.

The Act makes it unlawful for the governing body of a school to discriminate against, harass, or victimise a
pupil or potential pupil, parents/carers, and staff:

In relation to admission;

In the way it provides education for pupils ;
In the way it provides pupils access to any benefit, facility, or service; and/or
By excluding a pupil or subjecting them to any other detriment.




In practice, any persons acting on behalf of the governing body are liable for their own discriminatory actions,
but the governing body is also liable unless it can show that it has taken all reasonable steps to stop the
individual from doing the discriminatory action.

It is unlawful for a school to discriminate against a pupil by treating them less favourably because of their
protected characteristics:

Sex;

Race;

Disability;

Religion or belief;

Sexual orientation;

Gender reassignment;

Pregnancy or maternity.

For example, it is unlawful for a school to discriminate against or victimise a pupil by excluding him or her
because of or for a reason related to a protected characteristic. The Act does not prohibit schools from
excluding students with protected characteristics, but does prohibit exclusion because of their protected
characteristics or discrimination during the exclusion process.

Behaviour and exclusion policies that result in a higher proportion of students with a particular protected
characteristic being excluded are likely to result in indirect discrimination unless their application can be
objectively justified.

Schools, and their governing bodies, have a duty to make reasonable adjustments to the exclusion process
for disabled students and in circumstances where they fail to do so the exclusion is unlikely to be capable of
objective justification.

‘A Protected Act’ might involve, for example, making an allegation of discrimination, or supporting another
person’s complaint by giving evidence or information. Even if the allegation was found to be false due to
misunderstanding, that person is protected against retaliation unless they were acting in bad faith, i.e. lying
about an incident taking place, as opposed to a misunderstanding.

More information relating to the Act can be found here.

Describe how you ensure the academy is working in accordance with
the Equality Act.

Curriculum e  Our curriculum is carefully planned and sequenced to ensure it is
appropriate to our school community and reflects the diversity of that
community

e We take opportunities to celebrate diversity through cultural days
and events in school eg international languages day, celebrations or
religious festivals

e As an IB school we emphasise international mindedness so that
children are aware of their role as a global citizen outside of their
immediate community

e Our PD schemes of work (Jigsaw) and assembly content are
regularly adapted to reflect current and topical issues both nationally
and internationally

e Relationships education is compulsory for all pupils and this
addresses all types of different relationships and families inc those
represented in our school community

e  Our PD curriculum focuses on both physical and mental wellbeing for
all and specifically teaches lessons to support this

e PD lessons and assemblies include sessions on discrimination,
bullying and what we can do to address this

e PD curriculum and assemblies also cover rights and responsibilities



https://assets.publishing.service.gov.uk/media/5a7e3237ed915d74e33f0ac9/Equality_Act_Advice_Final.pdf

of children and adults

We ensure both genders have the opportunity to access the full
curriculum,

and our careers curriculum tackles gender and race stereotyping
Engage with external partners (Place2Be and NHS Emotional
Wellbeing) to lead 1:1, small group and class interventions with boys
or girls that need further support with emotional or wellbeing issues
Engage with external partners (Place2Be and NHS Emotional
Wellbeing) to lead parent interventions and workshops to upskill
them in supporting their children emotional and mental wellbeing

Behaviour / Exclusions

Staff training on bullying and recognising and tackling bullying and
racist behaviour and language.

We ensure that any incidents are fully investigated by

key staff and that this is recorded on Bromcom, and parents/carers
are informed

Racial and homophobic abuse constitute a ‘red’ behaviour’ on our
traffic light system and will be dealt with as such according to our
behaviour policy, with all parents notified of the incident and actions
taken

Staff are trained in our systems for reporting and recording incidents
of bullying and ‘red’ behaviours’

Occurrences of racial incidents will also be reported to governors
and Kent annually

Staff are trained in how to respond to acts of discrimination which are
best handled in the moment by an appropriate adult

Attendance and behaviour reviewed weekly by SLT to check whether
patterns can be identified linked to unkind behaviour

Reintegration meetings following suspensions involve parents and
the child (where appropriate) and focus on supporting child’s
behaviour so that a recurrence is prevented

Where children with SEN find it challenging to follow the whole
school behaviour system, adaptations are made and a Behaviour
Plan could be put in place. These Behaviour Plans are reviewed
regularly by the SEN Team and amended as necessary. In this way
we aim to support these children in managing their behaviour so they
can access learning and experience success with the schools
behaviour system by earning golden time, dojos and gold stars.

Acts of worship

A prayer space available when needed for children to access
Where older children are choosing to fast for religious reasons,
conversations with parents take place to ensure they consent and
discuss how we can best support the fasting process in school so it
is not detrimental to their learning and wellbeing

RE curriculum is planned across year groups to ensure coverage of
all world views.

Assembly programme celebrates diversity including the different
cultures and religions reflected in our school community

Uniform

Uniform alternatives available (i.e trousers not just for boys etc.)
Where children with SEN find aspects of the uniform difficult to
tolerate, adjustments and dispensations can be granted through
discussions with the SENCo

Examinations

Identification of access arrangements through the class teacher and
SEN Team

Access arrangements applied for by SENCo where necessary ahead
of key exams (eg KS2 SATs, year 4 Multiplication check, Kent Test,
KS1 phonics screening, reception baseline assessments)

All staff involved in test procedures are given guidance around how
to support effectively and within the regulations

Staff used for supporting an individual will be someone they are




familiar and comfortable with wherever possible

Admissions

At initial application students to be asked if they have a disability or
diagnosed medical condition to ensure that any needs are met by the
Academy from day 1 — where reasonable adjustments would need to
be made

Some pupils may also have special educational needs (SEN) and
may have an EHCP which brings together health and social needs,
as well as their special educational provision and the SEND Code of
Practice (2015) is followed.

Pupils who have to take medication during school or have special
dietary requirements will be issued a Health Care Plan (HCP) which
will be signed by the parent and the school. Copies of the HCPs will
be kept with the class teacher, first aid room and school office. All
HCPs are reviewed by the school annually.

School scheduling (i.e.
parents evenings, trips,
etc.)

Trips and residentials are inclusive of all children and where children
have SEN and health care needs a risk assessment is carried out to
see what adjustments can be reasonably made so that they can fully
participate.

If necessary parents/carers may be asked to accompany the child on
the trip if it is assessed as too risky for the child’s safety (or that of
others) for them to attend without direct parental supervision.

Keep records of parents or pupils that need support during a parent
event (i.e if ramps, an interpreter or sign language is needed)
Receptionist to ask any visitors who are pregnant or have babies if
they have any special requirements / needs during their visit, e.qg.
somewhere to breastfeed / change baby

Staff recruitment /
promotion

All staff involved have completed safer recruitment training.

At initial application /interview staff to be asked if they have a
disability or diagnosed medical condition to ensure that any needs
are met by the Academy at interview / start of employment — where
reasonable adjustments would need to be made

Staff access to training /
information

Termly checks to be made of all disabled access routes / facilities to
ensure that they support equal access to the Academy both in hours
and for the use of the sports area outside of Academy hours.




